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INTRODUCTION & BACKGROUND
A growing tension between diversity and inequality characterizes schooling in the U.S. At
the same time that the school age population is diversifying along a variety of dimensions
(e.g., citizenship, ethnicity, language) this more diverse student body isincreasingly poor and
typically attends schools that are racially and socio-economically segregated. More often
than not, those students who are non-white and poor additionally find themselves in schools
that are under-funded and under-resourced and compromised by federally imposed policies
(e.g., NCLB). In most instances these same students will also encounter teachers whose
social class origins, race, ethnicity, and/or linguistic and cultural repertoire differ from their
own. Given these tensions, how can we best prepare teachers to meet the pending challenge
of teaching children who may be different from themselves on avariety of dimensions and
are situated in schools that struggle under a host of economic, political, and social
constraints? Within the University of Michigan® School of Education, one part of the
answer rests with maximizing the pedagogical impact of one of our core teacher preparation
courses, ED392: Education in a Multicultural Society.

ED392 must satisfy dual objectives for teacher certification in the state of Michigan. It must
simultaneously meet the state® interest in having teachers knowledgeable of the historical,
philosophical, legal, socia, structural and political contexts and dilemmas that frame U.S.
schools (what is referred to as educational foundations in the field of Education) and issues
of multiculturalism (or how diversity and culture impact schools and schooling). But while
instructors for this course have struggled in their effort to establish an appropriate balance
between these two objectives, pre-service teachers left the course either overwhelmed by the
content (i.e., doubting their capacity to make a difference in the wake of these contexts and
dilemmas) or unsure of how they might apply this new knowledge in their professional lives.
In short, although ED392 is not a GnethodsOcourse, it has inadequately linked broader
historical, legal, social, political and multicultural issues to professional contextsin ways that
are relevant to the practice of teaching and extend the promise of more productively meeting
the demands of teaching in an increasingly diverse and inequitable society.

Additionally, because instructors often struggled to meet these course objectivesin isolation,
course content was not streamlined such that all students enrolled in the course were exposed
to the same curriculum. That is, during any given semester there were as many versions of
ED392 as there were sections of the course.

GOALSOF PROJECT
Primary Goal: In light of the aforementioned inadequacies, our project aims are to reform and
streamline the teaching of ED392 in order for pre-service teachers to better understand and
contempl ate the structural and multicultural dilemmas (e.g., racial, gender, and class
discrimination and privilege; inequitable school funding; cultural differences between
students and teachers;, legidative mandates; reform initiatives) that come to bear on the
American classroom. More precisely, we aim to QyroundOthe aforementioned dilemmas in
aprofessional context by having pre-service teachers contend with these dilemmas via
QecordsOof practice (e.g., video records of teaching/instruction; case studies; instructional
artifacts).

Because ED 392 is taken early in their teacher preparation program, most pre-service
teachers enrolled in the course will have had at most only modest opportunities to observein
classrooms as a part of their GieldOexperiences and none would have had the opportunity to



student teach. By building these Qrirtual Oexperiences early on in their preparation, we aim
for pre-service teachersto not only develop a more cogent and tangible understanding of the
said dilemmas, but to enter their field and student teaching experiences oriented to the
professional possibilities of teaching. By focusing on QpossibilitiesOin the construction of
these virtual experiences we will direct pre-service teachers towards understanding that
teachers and students can and do work productively in the midst of these dilemmas and that
they retain the potential to configure their own professional reality in ways that make a
positive difference in the lives of students including those who have been traditionally under-
served. Having oriented them in this way, the course will enable pre-service teachersto
explore further (in their field placements) and ultimately experiment with these possibilities
(in their student teaching).

Secondary Goal: ED392 isroutinely taught by a cadre of advanced graduate students as a
means of preparing them to be teacher educators. Consequently, a secondary goal of this
project isto develop and enact a protocol for working with and supervising the graduate
student instructors of this course in ways that will enhance their pedagogical capacity.

PERSONNEL, PROJECT DESIGN, PROJECT IMPLEMENTATION & TEACHING APPROACHES
In light of the driving aim and the accordant assumptions of this project, ateam of three
faculty members (i.e., David Cohen; Carla OGConnor; Shari Saunders) and seven graduate
students (i.e., Jenny Demonte; Francesca Forzani?; Brian Girard; Christine Neumerski;
Seneca Rosenberg; Serena Salloum; Janeen Waller-Evelyn) will co-construct the design of
the new course (i.e., content and pedagogy) and define the specifics of the evaluation plan.

Team members represent a wide variety of professional experience and expertise. Most have
been either primary or secondary school teachers. Asagroup, these former teachers have
been prepared to teach via diverse mechanisms (e.g., emergency certification; Teach for
America; traditional preparation) and have taught students with a range of demographic
profiles (e.g., poor; working class and middle class, immigrant, refugee, and bilingual; black,
Latino, Asian American, and white) and across a wide variety of contexts (e.g. public schools
in the rural south, urban public, private, and charter schools). Most have previoudy played
some role in our teacher preparation program or have otherwise served as teacher educators.
And still others have pursued research efforts that bear on our efforts. The teamisaso
diverse aong the lines of race, ethnicity, gender, religion, socia class origins and second
language acquisition.

Taken in total, the extant knowledge and experience of team members provides us with
diverse practical insight into the professional constraints and possibilities that manifest
themselves across different classrooms, the pros and cons of different approaches to teacher
preparation, and the opportunities and limitations that exist within our own teacher
preparation program. We will collectively draw upon and integrate this knowledge in
pursuing the following timetable of objectives and activities.

In preparation for the period covered by this grant proposal we will during Fall 2005: 1)
define broadly the range of political, historical, legal, social, and cultural dilemmas that
frame schooling in the U.S,; 2) identify sources of records which may illustrate not only how

2 Francesca Forzani also serves as Project Manager for the School of Education( Teacher Education
Initiative. The Initiative and itsrelevance to our proposal are explained in more detail on p. 4.



these dilemmas come to bear upon the American classroom but how schools, teachers, and
administrators have differentially responded to these dilemmas; 3) gain access to those
records; and 4) begin analyzing the accessed records with an eye towards selecting records
that appear most profitable in light of the overarching goals of the course.

During Winter 2006 (first semester covered by the proposal) we will: 1) complete the
analyses of accessed records with an eye towards sel ecting records that appear most
profitable in light of the overarching goals of the course; 2) confer with colleagues
participating in teacher preparation initiatives across the nation with athrust or orientation
which coincides with the overarching goals of this project in order that we might learn from
their efforts; 3) integrate information garnered from colleagues and knowledge of the
available records into our effort to identify the specific dilemmas that will be featured in the
course; 4) outline the course content and identify readings and the specific records which
elucidate this content; 5) explore and select pedagogical approaches that would effectively
integrate and elucidate readings and recordsin light of course objectives.

Spring/Summer 2006 will be focused on 1) finalizing the course syllabus and the accordant
reading and pedagogical practices and assignments; 2) coordinating and implementing the
staff development for those instructors who will be piloting the course during the fall of
2006.

The course will be piloted in Fall 2006 (with all 2 or 3 sections scheduled that semester) and
fully fielded during Winter 2007 (with al 6 - 8 sections scheduled that semester). The
piloting and fielding of this course will be dynamic in the sense that we will continue to
refine the course content and pedagogy in light of what islearned from aformative
evaluation plan (outlined below). GSRASs and Faculty instructors participating in the piloting
and fielding of the course will constitute a teaching team. Each team member will be
assigned to teach a section of ED392 but the group will work collaboratively to refine the
content and pedagogy of the coursein light of what islearned from our formative evaluation
efforts. These collaborative effortswill require team members to meet on a weekly basisto
discuss their pedagogical experiences/challenges with an eye towards supporting each other
instructionally. These weekly GeminarsOwill provide a substantive forum for guiding and
enhancing the pedagogical capacity of the graduate student instructors (along with the faculty
instructors who will also benefit from these meetings).

Spring/Summer 2007 (last term covered by the grant proposal) will be focused on analyzing
all data garnered from evaluation efforts and using those findings to generate not only a
GinalOreport but to refine the course content and pedagogy for the 2006-2007 academic year
and to refine and implement staff development for those instructors sated to teach the course
that year.

IMPACT ON LEARNING
In this era of standards-based reform and concern about racial achievement gaps, a
foundations course must dovetail notions of community, social justice, and the place of
school in society, with the actual practice of teaching content and skills in a classroom.
(Tozer and Miretzky, 2000; Warren, 1998). 1t& not enough to know the subject of traditional
foundations courses (i.e., the historical, philosophical, legal, social, and political factors
which frame schooling in the U.S.). Instructors must link these contexts and dilemmas to
practice by explicitly and intentionally pushing pre-service teachers to think about how the



focus of traditional foundations courses intersect with issues multiculturalism and create
constraints and opportunities for their future work as teachers. Thereisresearch that shows
the need for school teachers who can effectively Geducate other peopled childrenOgiven that
the population of students is becoming more diverse and increasingly unequal (Graue, 2005;
Lowenstein, 2003). Additionally, researchers have found that the challenges of teaching a
more diverse population in the midst of growing inequality do not necessarily emerge
organically in teacher education, and need to be examined intentionally and within a specific
framework, such as a foundations course (Gay, 1997; Tatto, 1996). Consequently, while
other parts of our teacher education program will highlight the methods of teaching content
and skills, the reformed ED392 course will intentionally develop student capacity to
understand that broader structural and multicultural issues frame the realities of their students
and of their professions but do not wholly determine their work as teachers.

Through this course then students will develop a heuristic for asking the kinds of questions
which would begin situating them as agents of positive change (e.g., What do | need to better
understand about the populations | serve and the conditions | teach under in order to improve
my practice? How might | go about garnering additional knowledge, resources, and support
to improve my work as a teacher? How might | be more reflective about the pedagogical
decisions | make under these less than ideal circumstances).

Additionally by ensuring that each section of ED392 covers the same course content and
pursues similar pedagogical practices, ED392 pre-service teachers will be able to draw upon
a @ommon body of knowledgeOas they interact with each other and interface with the rest of
the teacher preparation program. As it stands now, there is no shared vocabulary for the
societal and contextual challenges facing new teachers. Having this shared experience would
enrich other courses by adding both theoretical frames and practical considerations to
conversations in methods courses.

ScopPE & CONTINUATION
Approximately 105 undergraduate students are served each year in light of the 2-3 sections of
ED392 that are usually offered during the fall semester and the 6-8 sections of the course that
are usually offered during the winter semester.i With 2 to 3 faculty being slated to teach
stand-alone sections of this course in any given year, anywhere from 6 to 8 graduate student
instructors will be assigned to teach the remaining sections of the course.

The continuation of this course is not in question as both elementary and secondary students
who are pursuing their teaching certificate must take in order to be eligible to receive their
provisional teaching certificate for the state of Michigan. Moreover, this course figures
prominently in the School of Education® Teacher Education Initiative (TEI). The TEl isa
multi-year project to remodel the education of teachers at the University of Michigan, and to
produce knowledge about teacher education that addresses the core problems of the
professional learning of teachers. Launched in 2004-2005, it has the support of both the
Provost@ Office and the School of Education Dean® Office. A central goal of the project is
to prepare teachers who can and will work effectively to intervene on inequitiesin
opportunity to learn based on race, social class, and gender. ED 392 will serve as one of the
primary sites for work on this part of theinitiative. Our effortsto redesign the course will
occur in tandem with work on other strands of the Initiative, and will benefit from the ideas



and resources of other people who are actively engaged in the reform of teacher education in
the School of Education.

EVALUATION
Three important and intertwined elements will be the focus for our evaluation of the
effectiveness of the changesto the course. We want to know both about the performance of
the instructors and the variance across the sections of the course as well as the impact of the
course on the pre-service teachers who are enrolled in it. Additionally, we want to
understand whether the new course (compared to how the course has been traditionally
implemented) has markedly improved pre-service teachers perceived ability to comprehend
structural and multicultural dilemmasin ways that have professional relevance for them.

Instructor ¥Cour se Sections: We will employ the following methods to obtain feedback
when implementing the pilot and the fully fielded course: @) CRLT midterm student feedback
and b) peer observations (pairs of course instructors observe and give feedback to each other
about pedagogy in the classroom). At the end of the pilot and fully fielded stage of
implementation we will additionally administer E & E end-term evaluations in which we
would select items that focus on issues of student development, diversity, and the perceived
relevance to the profession. Because the E & E evaluations are general, we would supplement
this evaluation with a short questionnaire that we develop that addresses our interests more
specifically. For example, we would want to gauge our success linking the different course
issues in relevant ways to the practice of teaching and their comfort applying what they have
learned to a variety of problems of practice faced by teachers.

Undergraduates: We will develop a pre/post assessment activity that will involve the analysis
of arecord of teaching practice, comparable in form to those records we are seeking to infuse
into the curriculum of the course. At the beginning of pilot administration (FO6) and full
fielding (WOQ7) of the course, students will be asked to analyze arecord of teaching practice.
At the close of the course students will be given the same record to analyze. The instructors
will ask them to compare the two and write a reflective piece about what they learned, how
their thinking changed, etc. The specifics of this pre- test/post-test will be aligned not only
with the objectives of this course but with a performance assessment initiative being
coordinated by Pamela Moss as part of the Teacher Education Initiative. The purpose of the
performance assessment initiative is to develop, implement, and evaluate a prototype for an
integrated assessment system that (a) supports the development of student teachersin using
disciplinary knowledge for teaching, (b) supports the development of the school- and
university-based faculty who work with them in analyzing teaching practice and giving
feedback, (c) facilitates cooperation (and common understanding) across these different
communities of practice, and (d) warrants the quality of the teacher education program and
the decisions made about readiness-to-teach for accountability purposes. The faculty
members working on this project (Deborah Ball and Annemarie Palinscar in addition to
Pamela Moss) are in the process of securing external funding, and their work will provide
further resources and expertise to the redesign of ED 392.

The Overarching | mpact of the Cour se: The E& E measures and accordant questionnaires
applied at the end of the pilot and full fielding of the course would aso be administered
during Winter 2006 (prior to administering the new course). In thisway we can establish a
baseline for interpreting whether the redesigned course has impacted in a measurable way



pre-service studentsQability to develop QoracticalQinsight into how they might contend with
the broader dilemmas which will impact their work as teachers. Early in the Spring 2006 we
will also conduct focus groups with subsets of students from the different EDUC 392 sections
taught in W 06 to obtain information that will inform our on-going transformation of the
course and the development of the pilot to be taught in Fall 2006. We would develop the
guestions for the focus group questions in light of what was learned or could not be fully
comprehended from the analysis of the questionnaires and end-term evaluations. Some sub-
set of these focus group questions would be administered in focus groups with subsets of
students from different ED392 sections taught in W0O7. Again the intent hereisto gain
insight into the extent to which the redesigned course (compared to its traditional format) has
met the objectives outlined in this proposal.
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